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THE OLDHAM VIRTUAL SCHOOL 2016/2017 

This is the fifth annual report presented to the Corporate Parenting Panel by the 

headteacher of the Virtual School and covers the performance of pupils looked after 

by Oldham [LAC] for the academic year September 2016 to August 2017.  

Data used in this report has been taken from the LAC attainment tracker, exclusion 

and attendance data and Welfare Call1 reports. Validated attainment and progress 

data will be released by the Department for Education (DfE) in December (Key Stage 

2) and January (Key Stage 4) so any updates or amendments to the report will be 

made and reported to the panel in the Spring Term 2017 as will comparisons with 

statistical neighbours and national data. 

Attainment data in the report relates to the ‘OC2’ cohort, defined as a young person 

“who has been continuously looked after for at least 12 months up to and including 

31 March 2016”. This definition is used by the DfE as an appropriate length of time to 

gauge the possible association of being looked after on educational attainment. This 

also allows for data comparisons year on year.  

1. Purpose and Vision 

1.1  “Local authorities have a duty under the Children Act 1989 to safeguard and 

promote the welfare of a child looked after by them. This includes a particular 

duty to promote the child’s educational achievement, wherever they live or are 

educated. The authority must therefore give particular attention to the 

educational implications of any decision about the welfare of those children”.2 

1.2  In Oldham, as is the case nationally, the educational attainment of LAC young 

people continues to be considerably lower on average than the attainment of 

the rest of the school-age population.  

1.3 Improving the educational outcomes for LAC is therefore a priority for Oldham 

Council. The difference that having a good education can make to their lives 

cannot be underestimated; it is a fundamental entitlement and the building 

block to a successful future. We must have high aspirations and believe that 

our LAC students, despite their life experiences before they came into care, can 

achieve as well as other young people. 

1.4 Oldham’s strategic vision is that educationalists, social workers and the 

corporate parents will work together across the authority to protect and 

champion the educational needs of LAC. Therefore, Oldham established a 

Virtual School, led by a headteacher and supported by a virtual school team of 

other officers and partners, to develop a strategic approach to tackling the 

issues creating this situation. This will allow officers in Oldham to make 

effective decisions quickly and efficiently, monitor the progress of individuals 

and the cohort as a whole and present challenge where this is not good 

enough.  There will be a positive and collective attitude to problem solving. 

                                                
1
 Welfare Call collect a range of data on behalf of the Oldham Virtual School. 

2
 Promoting the Education of Looked After Children (DfE July 2014) 
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1.5 The Corporate Parenting Panel ensures that Oldham Council fulfils its 

corporate parenting responsibilities and monitors performance in terms of 

improving outcomes for looked after young people and care leavers.  The 

panel, as well as the Children’s Assurance Group, receives regular reports from 

the headteacher of the Virtual School and supports the development of the 

Virtual School.  

1.6 The Virtual School has a vision that: 

All children and young people in care in Oldham are resilient and effective 

independent learners who achieve as well as their peers and become full and 

active participants in society, able to gain employment and live independently. 

In order to achieve this vision, the following operational aims have been 

identified. 

For all children in care and careleavers from 

0 to 25 years of age, the Virtual school will: 

 Raise educational attainment and narrow the gap between LAC young 

people and their peers. 

 Ensure that they all LAC students make at least expected levels of 

progress and try to accelerate this progress to ensure that each young 

person achieves all that they might. 

 Improve overall attendance and reduce rates of persistent absence 

 Ensure that all LAC pupils receive early and effective intervention to avoid 

any permanent exclusions. Reduce the number of fixed term exclusions 

and ensure that those young people who are excluded receive their 

statutory entitlement to full time education and support and are re-

integrated to mainstream education as quickly as possible. 

 Ensure all looked after children are ready for school in their early years. 

 Ensure that each young person is attending the school that is most 

appropriate to meeting their needs. To provide effective special educational 

needs, alternative and vocational provision where appropriate. 

 Minimise, and where possible, remove social, emotional and mental health 

factors that may prove to be barriers to accessing the curriculum and 

learning. 

 Improve continued engagement in education, employment and training 

opportunities for LAC. 

 Promote equality of opportunity. 

 Ensure that the views of young people looked after by Oldham are fully 

considered in decision making and developments in relation to service 

provision and delivery.  
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2. Single Inspection Framework – Getting to Good 

2.1  In 2015 Ofsted carried out an inspection into Oldham “services to children in 

need of help and protection” reaching the overall judgement of requires 

improvement. Children looked after and care leavers are a key area within this 

inspection framework.  

2.2 Angela Newman reported on the findings in the last annual report. “The Single 

Inspection Framework is very wide ranging and covers all children in need of 

help and protection including looked after children and care leavers. Although 

there are no individual judgements on the work we do in the Virtual School, the 

text of the report is mainly positive”. 

2.3 It is the vision of Oldham Council to ensure that services for children who are in 

need of help and protection, children who are looked after and care leavers are 

‘Good’ or better.  Oldham is a co-operative council that puts Children’s Services 

at the heart of the co-operative agenda.  The local authority has therefore 

developed an Improvement Action Plan in response to all the areas of 

improvement highlighted in the Ofsted inspection report.  The objectives and 

actions are part of a wider plan being delivered to implement the ongoing 

transformation of services for children and young people in Oldham.   

2.4 Recommendation 14 in the report set the local authority the following target:  

“Ensure that the pupil premium is used to best effect by schools to enhance 

children’s and young people’s learning and ensure that schools inside and 

outside the borough monitor its impact (paragraph 77)”.  

2.5 The local authority “Getting to Good” action plan relating to recommendation 14 

formed the basis of the Virtual school’s action plan for the academic year 2015-

16. This action plan is included on the next two pages of this report. 

To achieve the target there have been four key actions and this report also 

includes sections relating to each action: 

i. To undertake a review of the Virtual School in order to rewrite 

the education strategy and to restructure the Virtual School 

Team. 

ii. Refresh the roll of  looked after children who are in school or 

college settings and which holds information about their 

education placement, attendance and educational progress 

iii. To commission and introduce a new Oldham digital personal 

education plan [ePEP] 

iv. To review and improve the system for distributing Pupil 

Premium Plus Funding [PP+]
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Objective 14 : Ensure that the pupil premium is used to the best effect by schools to enhance children’s and young people’s learning and ensure that 

schools inside and outside the borough monitor its impact 

No Rec Action Timescale Lead Impact 
Action 

Complete 

Impact 

Tested 

Progress 

Update/ RAG 
 

i. To agree a new holistic approach to PP+ spending so that appropriate resources are available to schools to support our LAC pupils: 

48 14 

To complete a review of the impact on 

attainment and progress of PP+ 

spending and liaise with schools to 

identify resources that are not currently 

available in a timely manner. 

March 2017 
Neil 

Hoskinson 
[VSHT] 

Review completed and 

draft PP+ approach 

agreed with Head of 

Schools for consideration 

by schools and 

headteacher groups. 

 

To be 

measured 

through 

termly 

report 

G Review 

completed – 

gaps in 

provision 

identified. 

Report written 

for sharing with 

schools 

49 14 

Conducting a full analysis of LAC 

performance at the end of KS2 and 

KS4 in recent years and the impact 

PP+ spending has had on outcomes 

April 2017 
Neil 

Hoskinson 
[VSHT] 

Report presented to 

CAG – April 24th 2017 

Report presented to CPP 

– June 2017 

 

To be 

measured 

through 

termly 

report 

G Report 

sharing with 

CAG / CPP. 

50 14 

Developing a new PP+ approach for 

Oldham LAC pupils 2017/2018 based 

on the findings of the review of current 

spending and LAC performance. 

April 2017 
Neil 

Hoskinson 
[VSHT] 

Report presented to 

CAG – April 24th 2017 

Report presented to CPP 

– June 2017 

 

To be 

measured 

through 

termly 

report 

G Report 

sharing with 

CAG / CPP. 
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51 14 
New PP+ arrangements introduced and 

funding allocated to schools. 

September 

2017 

Neil 
Hoskinson 

[VSHT] 

New arrangements 

communicated to 

schools. New resources 

identified and procured. 

 

To be 

measured 

by termly 

reports 

G Consultation 

with schools has 

taken place and 

arrangements 

have been 

amended 

following 

consultation. 

Procurement for 

new resources 

agreed for 

September start. 

52 14 

Assessing the impact of the new 

approach by completing a further 

review of spending and LAC 

performance. 

December 

2017 
 VSHT 

Report presented to 

CAG – December  2017 

Report presented to CPP 

– December 2017 

 

To be 

assessed 

at end of 

year 

P to be 

considered at 

end of year 

through audit 

 

No Rec Action Timescale Lead Impact 
Action 

Complete 

Impact 

Tested 

Progress 

Update/ RAG 

ii.  To review the implementation of the new Oldham ePEP document and to make any necessary changes and improvements. 

53 14 

To fully implement the new Oldham 

ePEP ensuring that all information 

governance requirements are met. 

March 2017 
Neil Hoskinson 

[VSHT] 

New document is used 

for all future Oldham 

LAC PEPs.  

  G in place 

54 14 

To conduct an additional quality 

assurance of the new ePEP to 

ensure that there is sufficient focus 

on educational attainment and skill 

developments. 

July 2017 
Neil Hoskinson 

[VSHT] 

Summer 2017 QA of 

ePEPs (school section) 

shows 60% good or 

better – increase of  20% 

since Summer 2016. 



 

 G QA of school 

section of ePEP 

shows a clear 

increase in 

overall quality. 
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55 14 

To review the Oldham ePEP and, in 

the light of the actions above, make 

any changes to the document to 

ensure that the young person is 

clear about what they need to do to 

make progress against targets. Also 

to ensure that guidance is included 

to ensure that use of PP+ is fully 

recorded and is appropriate. 

July 2017 
Neil Hoskinson 

[VSHT] 

Changes agreed to 

Oldham ePEP for Sep 

2017. Changes shared 

with CAG/CPP July 2017 

Latest QA report shows 

use of PP+ spending is 

clear and appropriate in 

most PEPs. New 

guidance added to ePEP 

All PEPs are fully agreed 

with the pupil, signed by 

them and have dates for 

review included.  









 

 A Oldham ePEP 

updated for Sep 

2017.  

Use of PP+ now 

clearer in most 

PEPs. 

However still 

issues with 

compliance – too 

many PEPs out of 

date. Also not all 

PEPs signed by 

young person. 

56 14 

To fully establish the role of ePEP  

coordinator ensuring that a full 

database of performance information 

regarding LAC pupils is maintained. 

August 

2017 
Neil Hoskinson 

[VSHT] 

New ePEP coordinator is 

appointed. Database is 

established including full 

assessment data. 

  
P To be 

progressed by 
new HoS 

57  14 

Autumn quality assurance of the new 

ePEP document to identify its impact 

on the quality of PEPs and any 

potential improvements. 

December 

2017 

VSHT and VS 

Staff 

Report shared with 

CAG/CPP shows that 

targets in PEPs are 

ambitious, clear and 

specific. 

  

P To be 

progressed by 
new HoS 

 



 

3. Virtual School Roles and Responsibilities  

3.1 The Virtual School 

 The Virtual School takes the lead role in promoting higher educational attainment 

and progress for all young people looked after by Oldham [LAC] whether they are 

educated within Oldham or elsewhere in the Great Britain. 

3.2 The Virtual School is the organisational tool that enables effective coordination of a 

range of services at a strategic and operational level to improve the educational 

attainment of looked after children. Although the Virtual School has no school 

building it will share some features of a 'real' school to enable us to identify and then 

meet the needs of individual children. 

3.3 The Virtual School will work with looked after children as if they were in a single 

school, liaising with the schools they attend, tracking their progress and supporting 

them to achieve as well as possible. It will enable the attainment, progression, 

attendance, exclusion and out of school hours learning of looked after children to be 

monitored and tracked so that challenge can be made to learning settings where 

necessary and additional targeted support put in place where appropriate. 

3.4 Pupils on the Virtual School roll remain the responsibility of the school at which they 

are enrolled and each school will have a designated governor and a designated 

teacher who is responsible for the educational and pastoral issues related to looked 

after children. 

3.5 Although the focus of the school is on the education of children of statutory school 

age, the headteacher of the Virtual School will receive reports from Early Years and 

After Care Teams, track and monitor progress and attainment and challenge where 

necessary.   

3.6 The Key Responsibilities of the Virtual School are: 

 to ensure that LAC pupils are considered as a priority in all Oldham policies and 

practices that affect their lives. 

 to oversee the local authority arrangements for LAC pupils ensuring that 

headteachers and designated teachers fulfil their responsibilities. 

 to ensure that all LAC pupils have an up to date and effective personal 

education plan [PEP] that addresses each child’s individual educational needs.  

 to ensure that the Pupil Premium Plus Funding [PP+] for LAC pupils is used for 

the individual needs of each child as described in their PEP.  

 to monitor the educational progress of all LAC pupils and to provide reports to 

the Corporate Parenting Board and the Children’s Assurance Group 

 to provide additional provision where there are identified needs 

 to maintain an up to date database of LAC pupils, including details of their 

educational placement and their educational achievement. 

 

 



 

 
 

3.7 The Structure of the Oldham Virtual School 

 

3.8 The Corporate Parenting Panel 

The Corporate Parenting Panel will act as the governing body and critical friend for 

the Virtual School, to drive improvement, promote high standards of educational 

achievement, and support the challenge to schools. The group will act as the 

corporate parent for LAC pupils in relation to their educational attainment by: 

 ensuring the clarity of vision, ethos and strategic direction.  

 creating robust accountability for the educational achievement of Oldham LAC 

by setting performance targets, receiving reports and considering objective 

data. 

 overseeing the financial performance of the school. 

3.9  Virtual School Staff Members 

The Virtual School currently includes the following staff roles: 

 Headteacher of the Virtual School 

 Life Chances Team Manager 

 Two Education Support Officers (Life Chances Team) 

As part of the review and restructure of the Virtual School, all staff job descriptions 

have been reviewed and agreed with Oldham HR. 

3.10 Headteacher of the Virtual School – Key Roles 

Acts as the champion for Oldham looked after children [LAC] by setting the strategic 

vision of the Virtual School under the governance of the Corporate Parenting Panel 

by: 

 agreeing and reviewing the policies and agreed actions of the Virtual School in 

order to implement the agreed strategic vision  

 ensuring that LAC have the highest priority in all Oldham policies and practices 

that affect their lives including fair access to the best school available 

 providing challenge to headteachers to ensure that LAC have the highest 

priority in their school and ensuring that strategic support for LAC is effective  



 

 
 

 making strategic funding decisions including agreeing the key contracts for 

external support (following agreed terms of reference) 

 leading the Virtual School monitoring system and analysing the performance of 

individual LAC and key groups within the cohort 

 providing reports on the performance of LAC to the Virtual School Leadership 

Team, the Corporate Parenting Panel and the Children’s Assurance Group. 

3.11 Life Chances Team Manager -  Key Roles 

To be responsible for the day-to-day functions of the Virtual School including the 

implementation of agreed policies and practices in line with the agreed strategic 

vision and against key performance indicators by: 

 taking responsibility for the day to day Virtual School systems including 

external contracts for PEPs, attendance, one to one tuition, residential learning 

etc. 

 having responsibility for the operational co-ordination of the Virtual School and 

the line management of support officers. 

 overseeing the system for writing PEPs to ensure that all PEPs are compliant 

and meet agreed timescales 

 liaison and communication with designated teachers to ensure that LAC have 

the highest priority in their school 

 liaising with other practitioners across the LAC community - social care 

managers, IROs, attendance managers, SEND managers etc. 

3.12 Education Support Officers (Life Chances Team) 

To act as advocates for all LAC where necessary providing advice, support and 

challenge on behalf of individual LAC as required by: 

 providing day to day advice and support for carers, social workers and 

designated teachers  

 providing advice to ensure that all PEPs are compliant, robust and contain 

SMART targets for educational performance. 

 encouraging social workers and designated teachers to reflect the LAC’s own 

views as much as possible in PEPs  

 ensuring that Pupil Premium Plus funding is being used effectively to improve 

the educational performance of LAC 

 challenging schools where LAC performance is identified as causing concern  

  



 

 
 

LAC PROFILE STATISTICAL BREAKDOWN 
 

4 The Virtual School Profile 2016/2017 

4.1 All Looked After Pupils 

The table on the next page shows the number of pupils in each year group 

throughout 2015/16. On the 1st September 2016, the total number of young people 

looked after by Oldham (excluding respite care) was 437. This was 10.4% higher 

than the previous September (396 pupils). 

In total 220 young people joined the LAC cohort after September 2016 so that a 

total of 657 young people between the ages of 0 and 18 were looked after by 

Oldham at some point in the 2016/2017 academic year. 

Over the same period 122 young people ceased to be looked after so the LAC 

cohort was 511 pupils on the 1st August 2017. Therefore, by the end of the 

academic year there were just under 17% more LAC pupils than at the start. From 

September 2015 to August 2017 the total number of LAC pupils increased by 29.0% 

in the two year period. 

1st September 2015 1st September 2016 1st August 2017 

396 LAC Pupils 437 LAC Pupils 511 LAC Pupils 

 Last year the number of LAC young people remained broadly constant in the 

Autumn term 2015 and then rose steadily in the Spring and Autumn terms. In 

2016/2017 the numbers continued this increase across all three terms.  

September 2016 January 2017 April 2017 August 2017 

437 LAC Pupils 456 LAC Pupils 487 LAC Pupils 511 LAC Pupils 

4.2 School Age LAC Pupils 

In September 2016 there were 287 school age LAC pupils with a further 106 taken 

into care during the year and 51 ceasing to be looked after. The number of school 

age pupils on roll at the start of August 2017 was 342 which is an increase of just 

over 19%. This is an increase of 34.1% since September 2015 (255 LAC Pupils). In 

total there were 393 LAC pupils of school age looked after during 2016/2017.  

The increase in the size of the LAC cohort on roll has obvious implications for the 

Virtual School and the services it offers to support these young people. 

1st September 2015 1st September 2016 1st August 2017 

255 LAC Pupils 287 LAC Pupils 342 LAC Pupils 

  

September 2016 January 2017 April 2017 August 2017 

287 LAC Pupils 295 LAC Pupils 321 LAC Pupils 342 LAC Pupils 

LAC COHORT ACADEMIC YEAR 2016/2016 



 

 
 

Yeargroup 
Autumn 
Sep 15 

Spring  
Jan 16 

Summer 
Apr 16 

Summer 
Jul 16 

Total 
Number 
of LAC 

Post 16 61 55 48 32 76 

Year 11 30 35 40 43 47 

Year 10 27 26 30 32 38 

Year 9 34 35 36 37 43 

Year 8 23 23 23 27 27 

Year 7 26 27 29 32 36 

Year 6 22 23 24 28 28 

Year 5 22 22 24 24 29 

Year 4 32 31 33 33 39 

Year 3 17 16 19 20 24 

Year 2 18 19 20 22 24 

Year 1 14 16 20 19 26 

Reception 22 22 23 25 32 

Pre School 89 106 118 137 188 

Total 437 456 487 511 657 
      

School Age 287 295 321 342 393 

4.4  Special Educational Needs  

In 2016/2017, approaching a third of Oldham looked after pupils had been 

diagnosed as having special educational needs. Approximately 1 in 8 pupils had a 

statement of special educational needs or an Education, Health and Care Plan 

[EHCP]. Four other pupils were in the process of statutory assessment. 

 Statement or EHCP 12.9% 

 Special Educational Needs 19.2% 

 Total percentage on special needs register 32.1% 

It is therefore far more likely that a looked after young person will have a special 

educational need and this must be taken into account when comparing this 

cohort’s performance in comparison to other cohorts. 

4.5  Attendance (Information From Welfare Call) 

The following table shows a breakdown of looked after pupils’ attendance by 

yeargroup and key stage. All the pupils have been RAG rated into three bands: 

 Those with attendance under 85% for the year – Red Rated 

 Those with attendance between 85% and 95% - Amber Rated 

 Those with attendance over 100% 

The table also shows the number of pupils in each yeargroup with 100% 

attendance for the year. 



 

 
 

   
Under 
85% 

Between 
85-95% 

Above 
95% 

100% 

Reception    0 33% 63% 4% 

Year 1    0 30% 50% 20% 

Year 2    14% 14% 62% 10% 

KS1    7% 22% 56% 15% 
  

 
     

Year 3    5% 11% 58% 26% 

Year 4    6% 15% 61% 18% 

Year 5    4% 12% 72% 12% 

Year 6    4% 15% 73% 8% 

KS2    5% 14% 64% 17% 
  

 
     

Year 7    17% 24% 48% 10% 

Year 8    20% 8% 48% 24% 

KS3    20% 13% 50% 17% 
  

 
     

Year 9    25% 25% 42% 8% 

Year 10    31% 16% 5% 3% 

Year 11    44% 56% 0 0 

KS4    34% 34% 28% 4% 
  

     

Total    18% 22% 48% 12% 

 

4.7 Pupils with Low School Attendance 

18% of young people looked after by Oldham had attendance for the year of less 

than 85%. These students are red rated due to their attendance and were included 

in the casework for the Life Chances Team. 

4.8  Schools judged good or better 

The following table shows the number of pupils attending schools by Ofsted grade: 
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Primary 27 128 6 2 155 8 171 

Secondary 46 70 41 2 116 12 171 

Total 73 198 47 4 271 20 342 



 

 
 

4.9 In summary, on 1st August 2017 20 pupils looked after by Oldham were at 

educational establishments that either are not subject to inspection or have not 

received an inspection yet. Of the remaining 322 pupils, 219 (84.2%) were at 

schools judged to be good or outstanding. This is slightly higher than the twelve 

months ago (83%). 

4.10 The table shows a clear difference between primary and secondary aged pupils. 

95.1% of primary pupils were at good or outstanding schools but only 73% of 

secondary pupils. 
 

4.11 Exclusions  

 Exclusions by Yeargroup 

The table below shows the number of pupils receiving at least one fixed term 

exclusion in 2016/17 by yeargroup. The total number of exclusions and the total 

number of days are also shown by yeargroup. From this data the following 

judgements can be made: 

 There were no permanent exclusions of an Oldham  looked after pupil 

 No student received more than 17 days total exclusions 

 

Yeargroup 
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Year 6 1 1 1.5 

Year 7 4 11 17.0 

  Year 8 7 13 28.0 

Year 9 8 20 36.0 

Year 10 6 18 26 

Year 11 8 12 15.5 

Total 34 75 124 

 



 

 
 

 

 

4.12 Exclusions - Individual Pupils 

18 students received one exclusion (total number of days 36) 

12 students received two exclusions (total number of days 38) 

8 students received three exclusions (total number of days 52) 

9 students received four exclusions (total number of days 74) 

2 students received five exclusions (total number of days 19) 

1 student received six exclusions (total number of days 9) 

1 student received seven exclusions (total number of days 17) 

2 students received eight exclusions (total number of days 28) 

 

4.13 Pupils Making More than One School Move 

5 pupils made more than one school move during the last academic year. This was 

due to foster carer placement breakdown and  out of borough residential provision 

due to complex needs. This figure does not include pupils that remained on the roll 

of a school whilst accessing alternative provision. 

4.14 Pupils Missing Education 

Children missing education are defined as “children of compulsory school age who 

are not registered pupils at a school and are not receiving suitable education 

otherwise than at a school. Children missing education are at significant risk of 

underachieving, being victims of harm, exploitation or radicalisation, and becoming 

NEET (not in education, employment or training) later in life3”. 

During the last academic year 2 students looked after by Oldham met this 

definition. Both were unaccompanied asylum seekers with one age assessed as 

                                                
3 DfE Children missing education Statutory guidance for local authorities - September 2016 
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being over eighteen and the other attending an alternative provision that was felt to 

be more appropriate for him. 

All other LAC pupils when excluded from school, engaged in alternative provision 

or in the process of moving to specialist provision, the Virtual School ensured that 

they were remained on their school register and that education was provided for 

them. Home tutoring and NISAI on line support are provided for pupils that are not 

attending their school for any reason. 

4.15 Pupils Not Receiving Suitable Education 

The definition of suitable education is “all children, regardless of their 

circumstances, are entitled to an efficient, full time education which is suitable to 

their age, ability, aptitude and any special educational needs they may have4”.   

If a school feels that they can no longer meet the particular needs of one of our 

students, the Life Chances Team work with the young person and everyone 

involved in their education to find another school or, where necessary, special or 

alternative provision.  

In a limited number of cases the young person may stop engaging with their 

current school and would receive home tuition and on line support. In other cases 

the school may place the young person on a reduced timetable for safety or 

behavioural reasons. In these cases we would class the student as not receiving 

suitable education. 

During the last academic year 1 primary age pupil and 8 secondary age pupils 

were placed on a reduced timetable for at last three weeks.  

The table below shows the reasons these 9 students were classed as not receiving 

suitable education, whether they were placed on a reduced timetable and, if so, 

how long this period lasted. 

Year Reason Classed as Not Receiving Suitable Education 
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10 Pregnant and gave birth this year.   22 

4 Under going EHCP- Significant behaviour difficulties   14 

11 Significant behaviour / attendance issues   48.5 

10 Received EHCP- Change of school   35 

8 Behavioural difficulties- Reintegration into mainstream   30.5 

9 Managed Move- Behaviour difficulties   28 

8 Managed Move- Behaviour difficulties   15+ 

                                                
4 DfE Children missing education Statutory guidance for local authorities - September 2016 



 

 
 

10 School Phobic / Refused to engage   33 

9 Behaviour difficulties- Reintegration into mainstream   16 

 

4.16 The Virtual School Profile – 1st August 2017 

 The table on the next page shows the number of young people of school age looked 

after by Oldham LA educated in each local authority at the end of the academic year 

(1st August 2017). 246 Oldham LAC pupils were attending Oldham schools and 

colleges (71.9%). 134 (78.4%) of primary LAC pupils attended Oldham schools and 

112 (65.5%) of secondary LAC pupils. 

The table below shows the Oldham secondary schools attended by our LAC cohort. 

OLDHAM SECONDARY Y7 Y8 Y9 Y10 Y11 Total 

Belmont School       1     1 

Oldham Hulme Grammar   1       1 

Spring Brook    1     1   2 

The Hathershaw College   2       2 

Failsworth College     2 1     3 

The Radclyffe   2   1   1 4 

New Bridge    2   2   2 6 

Waterhead Academy 2   1 2 1 6 

The Oldham Academy North 1 1 1 3 1 7 

Blue Coat CofE    1   1 4 2 8 

Royton & Crompton   1 1 2   4 8 

Kingsland      2 1 2 4 9 

The Blessed JH Newman 1 2 3 2 1 9 

Saddleworth   3 1 2 2 2 10 

Oasis Academy Oldham 2 4 1 1 3 11 

North Chadderton    4   2 3 3 12 

Crompton House CofE 3 4 2   4 13 

TOTAL   23 20 21 20 28 112 
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Blackburn 1 1 1 

Bolton   8 9 

Bradford 3 3 6 

Bury 1 2 4 

Calderdale 2   2 



 

 
 

Cheshire West 1   1 

Denbighshire   1 1 

Derbyshire 3 1 3 

Dumfries   1  1 

East Sussex 2   2 

Enfield 1   1 

Halton   1 1 

Huddersfield 1   1 

Lancashire 3 10 13 

Manchester 9 7 16 

Rochdale 5 12 16 

Salford   2 2 

Staffordshire   1 1 

Stockport   1 1 

Tameside 5 5 11 

Trafford   1 1 
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OLDHAM LAC  PERFORMANCE UPDATE 

SPRING 2017 (2016 LAC DATA) 

 This report covers the performance of all pupils looked after by Oldham local authority 

[LAC] at the end of Key Stage 1 [KS1], Key Stage 2 [KS2] and Key Stage 4 [KS4 in 2016. 

It uses comparative data from the NCER / Angel Solutions Children Looked After [CLA] 

data project and the DfE SFR12 release showing the performance of all 23 North West 

local authorities (LAs). 

 The Virtual School Annual Report for 2015/2016 shared with the Corporate Parenting 

Panel in 2016 covered the performance of all pupils in KS2 and KS4 that had been in 

Oldham’s care for twelve months when taking the tests. This update adds to this by: 

 including the performance of pupils in KS1 

 RAG rating the Oldham performance against the comparative data 

 including the performance of all looked after pupils (LAC) as well as those in 

care for at least twelve months when taking the tests (OC2).  

 considering the factors behind the performance  

 considering the implications for the future work of the Virtual School 

 The analysis must take into account the relatively small size of the different cohorts. 

Therefore, we have considered patterns across each key stage for particular interest. 

 We are currently using the NCER dashboard to further explore the performance data by 

considering a number of characteristics (such as gender, special educational needs, 

educated outside Oldham, attendance, age into care etc.). However, this will reduce the 

size of the cohorts even further. 

 Currently there are some minor anomalies in the different data sets which we are 

resolving.  

Purpose of this Performance Review 

 The report identifes the key factors behind the performance of our LAC pupils.  

 The Virtual School Strategy for the academic year 2017/18 at the end of the report draws 

on this analysis of key factors. 

 The Rees Centre carried out research into the educational progress of looked after pupils 

and the final report was published in November 2015. This identified a number of factors 

contributing to the low performance of LAC pupils nationally. We wanted to test these 

findings against Oldham LAC progress data to see if these factors were equally valid 

locally. There is further analysis of the Rees Centre findings in this report.   

 The key factors the report identified were placed into four main groups: 

Early Home Environment home language, disability, level of deprivation etc. 

Individual Characteristics previous attainment, gender, ethnicity, special educational 

needs, SDQ score etc. 

Stability and Change  changes of placements, changes of school, exclusions, 

attendance etc. 
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Concurrent Environment  school and care placement, type of and length of time 

there. 

RAG RATING OF OLDHAM LAC PERFORMANCE 

Comparison to National and Local Cohorts 

 The following pages include a summary of the Oldham LAC performance data. The 

information is a comparison of the performance of all LAC pupils (LAC) and those in care 

for more than twelve months (OC2) against the following:  

 the performance of all pupils nationally  

 the performance of all pupils in Oldham and 

 the performance of all looked after pupils nationally (CLA) 

RED 

If the performance of an Oldham LAC or OC2 cohort is 

below that of CLA pupils nationally then this will be red 

rated as an area for immediate investigation. 

AMBER 
If the performance is above CLA nationally but below all 

Oldham pupils, it will be amber rated for consideration. 

GREEN 

If the performance of an Oldham LAC or OC2 cohort is 

above all pupils in Oldham this will be rated green to 

identify areas of greater impact (light green indicates the 

cohort is in line with the performance of the wider cohort). 

 

Comparison to Other North West Local Authorities 

 There are also graphs showing the performance of Oldham LAC against: 

 the CLA national average for all LAs,  

 the average for CLA pupils in all North West LAs and  

 the highest performing CLA cohort in any North West LA. 

RED 

If the performance of Oldham LAC pupils is below both the 

 National and the North West average it will be rated red as 

an area for immediate consideration. 

AMBER 

If the performance of Oldham LAC pupils is below either the 

National or the North West average it will be rated amber as 

an area for further consideration. 

GREEN 

If the performance is above the National or the North West 

average but below the highest performing LA it will be rated 

light green to identify areas of greater impact (if Oldham is 

the highest performing LA it will be rated dark Green). 
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KEY STAGE 1 PERFORMANCE 

 

 

• Oldham LAC and OC2 attainment is above National CLA for all subjects with science 

attainment higher than all pupils nationally. Because Oldham pupils perform below the 

national average this means that the relative gap between Oldham LAC/OC2 cohorts and 

all Oldham pupils is much smaller than CLA pupils and all pupils nationally. 

• The performance of OC2 cohort in reading & writing is below all LAC pupils. Given the 

age of these pupils, the OC2 cohort will have become looked after at a young age. 

• The performance of OC2 boys reaching the expected standard in reading is well above 

the performance of OC2 girls (OC2 Female (7) 42.9% EXS / OC2 Male (5) 80% EXS) 

• The performance of OC2 pupils educated at Oldham schools reaching the expected 

standard in reading and maths is well above that of those educated in other LAs (OC2 in 

LA (9) 66.7% EXS / OC2 Not in LA (3) 33.3%). However only 3 pupils were educated in 

other LAs so one pupil makes a large difference. 
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KEY STAGE 2 PERFORMANCE 
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Key Stage 2 Performance 

 There is s similar picture at Key Stage 2 as Key Stage 1 for the percentage of pupils 

achieving the expected standard in each subject and for all subjects combined. The 

Oldham LAC and OC2 cohorts perform below the National and Oldham cohorts for all 

pupils but above the National CLA cohort. Again because Oldham pupils as a whole 

perform below the national average this means that the relative gap between Oldham 

LAC/OC2 cohorts and National CLA remains small 

 However attainment at the higher standard is very low in all subjects except maths. No 

LAC pupils achieved the higher standard in writing and therefore in all subjects 

combined. 

 Progress scores for the LAC cohort in reading are in line with National CLA pupils but 

below that of all Oldham pupils. Progress of the OC2 cohort in writing is higher than for 

all LAC and actually above all Oldham pupils. Progress in maths for the LAC/OC2 

cohort reflects the high progress achieved by all Oldham pupils. 

 Attainment levels were slightly higher for boys and no girl achieved the higher standard 

in any subject. Progress scores are also generally higher for boys than for girls 

(Reading +1.5 / -3.3, Writing +0.7 / -1.8, Maths +2.0/ -0.3). 

 There are no clear patterns in the educated in Oldham compared to other LAs so this 

will need further analysis. 

North West Local Authority Data (SFR12) 

 

 For all individual subjects, Oldham performed in the top 5 for North West local 

authorities for the percentage achieving the expected standard. Maths was the highest 

subject (2nd – 12% below the highest performing North West LA). Writing and GPS were 

the lowest (5th – 17% below the highest). For all subjects combined, Oldham ranked 4th 

(8% below the highest) 
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KEY STAGE 4 PERFORMANCE 

 

 

 

Key Stage 4 Performance 
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• The performance of Oldham LAC and OC2 pupils in English and maths was below all 

CLA pupils nationally and relatively performance for 5 A*-C was equally low.  

• The performance of both cohorts in Attainment8 and Progress8 was above national CLA 

pupils. However the gap to national all pupils and for all Oldham pupils was much wider 

than at Key Stage 2.  

• The scattergraph for Attainment8 shows a much larger tail than for Progress8 and for 

Key Stage 2 pupils. This reflects a high number of pupils achieving very low scores 

(including 8 pupils that did not score any points). 

• However, the performance of both cohorts was relatively high for the percentage of 

pupils achieving any qualifications 

• Girls performance in English and maths was higher than for boys (15.4% / 9.1%). 

Therefore the average performance in 5A*-C including English and maths was also 

higher).  

• Pupils educated at schools outside Oldham performed very poorly. This is not surprising 

because these pupils are often face the largest barriers to performance. 

 

North West Local Authority Data (SFR12) 

 

 The average Progress 8 scores for Oldham looked after pupils were the highest of any 

North West LA. For attainment 8 Oldham was the 3rd highest in the North West, 1.9 

below the highest performing LA. 

 Although the relative performance of Oldham compared to the other North West LAs 

would suggest strong performance, the widening gap between the performance of our 

LAC pupils and all Oldham pupils across Key Stage 3 and Key Stage 4 is a clear 

concern.  
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ANALYSIS OF OLDHAM LAC PERFORMANCE 

 There are some clear patterns across all the key stages. The gap in the performance of 

Oldham looked after pupils and other pupils in the authority is relatively narrow in key 

stages 1 and 2 but widens considerably by the end of KS4. Although this pattern is 

repeated nationally, this is something we need to challenge in Oldham to give our 

young people the best life chances. It is encouraging that Oldham Attainment8 and 

Progress8 scores are the third best and the best of any North West local authority 

respectively, but the gap to all Oldham pupils remains far too high.  

 Mathematics is a stronger subject than English for our LAC cohort at the end of the 

KS2. It will be interesting to explore if the weakness in English and maths performance 

at KS4 is also due to weaker scores in English. Further investigation is needed to find 

out why mathematics scores are relatively high at Key Stage 2 (particularly for 

progress). 

 Although LAC pupils perform relatively well at KS2 at the expected levels of attainment, 

performance is weak at the higher levels. Similarly Oldham LAC pupils achieving any 

qualifications is reasonably strong but 5 A*-C is an area of concern. Therefore, a focus 

should be on supporting the education of more able LAC pupils. 

 Although the percentage of our KS4 pupils achieving at least one qualification was 

higher than the national average, it was still well below the level for all Oldham pupils. 

We know that to increase their life chances, even if a student is not able to achieve the 

expected level of attainment, it is important that they leave secondary school with a 

qualification. 

 In order to know how to support our young people more effectively, it is important to 

understand the factors that are behind the strong performance of some pupils and the 

barriers that prevent others succeeding academically. Therefore, the Virtual School has 

analysed the data and also carried out: 

 informal consultation with designated teachers, senior school leaders and social 

care staff regarding the current support provided and any gaps in that provision 

 tracking of current pupils including discussion with schools, review of data and 

analysis of case notes 

 a deep dive into 2016 KS4 performance including pupils that did/didn’t achieve 

their predicted levels 

 analysis of evidence from Year 6 and Year 11 PEP Meetings and Personal 

Education Plans [PEPs] 

The Educational Progress of Looked After Children (Rees Centre) 

 The Rees Centre is part of the Department of Education at Oxford 

University and carries out research into the performance of looked 

after pupils. In 2015 they published a report looking at the 

performance of LAC pupils nationally. We wanted to test their 

findings against our LAC cohorts to see if this could explain the gap 

to the rest of the Year 11 Oldham cohort at the end of KS4 in 2016.  

 The Rees Centre report identified a number of factors that cannot be 

changed such as prior attainment, language, disability and gender. 
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The areas of particular interest to us are those that can be influenced by the care 

system, by the school or by the use of additional support. 

  We have reviewed the performance of the LAC cohorts in 2016 to look at the impact of 

these factors. Although the size of the cohorts makes this a more qualitative exercise, it 

is clear that these negative factors were more prevalent in the KS4 cohort rather than 

KS1 or KS2. This may explain the difference in the performance of this cohort.  

 The Rees Centre published a report in 2015 looking at the factors influencing the 

progress of looked after pupils [LAC]. The report considered the characteristics that 

provided the strongest prediction of GCSE results.  

 Generally, LAC pupils that performed well in GCSEs were those that had performed well 

at the end of KS2 and were in a stable home and school placement.  

 There were a number of negative factors that were linked with lower performance. The 

lowest performing group generally fell into a number of these negative categories.  

 The characteristics were grouped into three key areas: 

 individual characteristics 

 characteristics causing instability 

 school and home environment 

 Some of the factors that were the strongest predictors of lower performance in GCSEs 

by LAC pupils were the same as for non-looked after young people. However, LAC 

pupils were generally more likely to fall into these categories. These included: 

 lower KS2 scores, 

 attending a non-mainstream school,  

 having a disability, severe or multiple learning difficulties, 

 unauthorised absences during secondary school, 

 free school meal entitlement in KS4, 

 receiving fixed term and/or permanent exclusions and 

 changing school after the start of Year 10 

 being male 

 first language not English 

 There were other negative factors directly related to being in care. These included: 

 being in a non-foster placement including residential care, 

 having a higher Strengths and Difficulties score and 

 Individual Characteristics Instability Environment 

L
A

C
 

 A high SDQ score  

 Entering care due to disability 

 Becoming LAC when older 

 Placement changes post KS2 

 Non-foster placement 

(including residential) 
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 care placement changes after the start of Year 7  

 becoming LAC as an adolescent 

 

The Factors Behind LAC Pupil Performance 

 Although the gap between Oldham LAC pupils and the rest of the GCSE cohort was 

clearly far too wide in 2016, the performance was relatively good compared to other 

local authorities. We wanted to explore why this might be the case so that we can close 

the gap further. The key learning from the Rees Centre is that by recognising the 

factors that lead to higher performance we can increase their incidence and raise 

standards.  

Individual Characteristics 

High Prior Attainment 

 Those pupils that achieved well at the end of KS4 had all achieved higher scores at the 

end of KS2 as well. They had generally good attendance and had not been excluded 

from school. This supports the Rees Centre findings that higher achievement at KS2 

predicts fewer difficulties at secondary school which in turn predicts higher GCSE 

scores. 

Early Identification of Special Educational Needs 

 Pupils with special educational needs achieved much higher outcomes if their needs 

were diagnosed earlier and an EHCP was agreed. A number of pupils were put forward 

for an EHCP in Year 7 and this seemed too late. Primary schools often found it difficult to 

carry out timely assessments of a pupil’s needs. This was because funding was not 

available, due to waiting lists or because the young person did not meet certain criteria. 

Sometimes the school needed access to external resources or advice that was not 

readily available rather than extra funding. This included alternative provision and advice 

from an educational psychologist or clinical psychologist.  

Seeing the Future – “A Horizon of Possibilities” 

 This was a direct comment from careleavers when asked why they succeeded at 

school. Where our young people had a clear view of where they wanted to be as 

careleavers, this encouraged them to work harder and to be more resilient. For 

example, if a student knew that they needed a good GCSE in maths and English to get 

on their preferred FE course, they were far more likely to attend revision classes. 

 

 

A
ll 

P
u

p
ils

  Lower KS2 scores 

 Being male 

 Severe/multiple SEND 

 Free school meals 

 Changing school in KS4 

 Unauthorised absences  

 Exclusions 

 Attending a non- 

mainstream school 

(including PRUs) 
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School Factors 

School Stability – No Change of School Outside Normal Transition Points 

 A stable school placement is important for looked after pupils to succeed educationally. 

Where a pupil changed school towards the end of the key stage this had a particularly 

detrimental impact on their attainment.  

 However, there was little evidence of pupils being moved unnecessarily. Often the 

change in schools was caused by a placement move or had taken place before the 

young person had been taken into care. There was evidence of social workers involving 

the Virtual School Headteacher quickly when a school change was being considered. 

There was evidence of schools working well with the Virtual School to try to maintain 

school placements with additional resources. 
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A High Quality of Teaching and Learning 

 There is obviously a direct correlation between the quality of teaching and education 

outcomes. Where pupils achieved their predicted levels of attainment they felt that the 

most important factor in primary schools was the class teacher and in secondary 

schools the subject teachers were key.  

 Currently around half of our students attend schools where GCSEPod is used to 

provide online support for KS4. The feedback from students and staff was that this was 

effective. 

Attending a Mainstream School 

 Pupils in special schools do not achieve as well as other pupils for obvious reasons. 

However for our pupils attendance at a Pupil Referral Unit [PRU] was also linked to 

very low GCSE results. However, all our pupils at the PRU were already there when 

they came into care and had a history of fixed term exclusions before their permanent 

exclusion. 

High Attendance and No Exclusions  

 Obviously missing learning has a direct impact on educational performance. Generally 

at KS1 and KS2 few pupils had poor attendance and there were very few fixed term 

exclusions. However, the lower performers at Key Stage 4 included pupils who had 

been excluded more than once, fell into the definition of persistent absence and, in 

some cases, could be classed as school refusers. The link between residential care 

and low attendance is being explored by the Virtual School now. 

In a Peer Group with Good Attitudes to Learning 

 LAC Pupils seemed to be more influenced by their school peer group than other pupils 

and this could be a factor in the lower performance by students in residential homes 

and at PRUs. Where at least one student acted as a good role model, this had an 

impact. In one case this was an older brother, for another it was their girlfriend. 

Factors Relating to Being in Care 

Being in a Stable Foster Placement  

 The lowest performing pupils at GCSE included a high proportion in residential care. In 

particular there was a close link between residential care and persistent absence. 

 Pupils placed at home across all secondary yeargroups appeared to have higher than 

average levels of absence and exclusion. This will need further investigation. 

 A number of the lowest performing pupils at KS4 had changed their home placement 

since Year 6. The pupils were far more likely to succeed educationally if their home 

placement was stable and long term. There is evidence of social care staff taking into 

account educational needs when making placement changes but it will require further 

investigation to see if the number of placement changes could be further reduced. 

Becoming Looked After Earlier  

 The Oldham data generally supports the Rees Centre findings that pupils make more 

progress if become LAC earlier and stay in care for longer. Generally at KS2 and KS4 

the OC2 cohort made more progress than the LAC cohort. The attainment is more 

similar so this suggests that their starting point was lower. This is not the case at KS1 



 

Page 26 

 

where the LAC cohort is stronger but these pupils were obviously still young when 

becoming LAC. 

A New Virtual School Approach 

 In recent years, the majority of Pupil Premium Plus [PP+] funding has been given as an 

automatic allocation to the schools where our Oldham LAC pupils are educated.  

 PP+ is also used to provide 1-to-1 tuition for targeted yeargroups with the remaining 

funds used as a contingency fund for higher needs pupils. This contingency funding has 

generally been used by schools to provide additional teaching assistant support.  

 This strategy has not been effective because the gap between the performance of our 

LAC pupils at the end of KS4 and all Oldham pupils has remained too wide. The 

performance in English has not improved despite the focus on this subject in tutoring. 

 Since September 2016, as part of the performance review, the Virtual School began to 

identify a number of additional resources and approaches that appeared to be more 

effective for looked after pupils. These included: 

 alternative provision 

 engagement and behaviour counselling 

 using incentives and mentoring to increase engagement 

 We then trialled these resources with young people that were not making expected 

progress and who met the negative characteristics identified by the Rees Centre. The 

following are case studies for some of the pupils targeted for these interventions. 

Case Study 1 Pupils A and B – Alternative Provision 

 Pupil A was a Year 3 pupil who came into care in October 2016. At this point she was 

already at risk of permanent exclusion and was being educated away from her class 

due to physical assaults on staff and pupils. She was disengaged from education and 

was well below expected levels in her learning, communication and social development. 

School referrals for an Education, Health and Care Plan [EHCP] and for a Healthy 

Young Minds assessment had both previously failed. 

 The Virtual School gave the school funding to provide additional staffing to try to 

improve her attitudes to learning and to avoid a permanent exclusion. However, 

although Pupil A was not permanently excluded, the additional staffing was expensive 

and had little educational impact. She did receive a number of fixed term exclusions. 

 The Virtual School arranged for an education psychologist and a clinical psychologist to 

carry out assessments of Pupil A’s needs. Their support allowed the EHCP process to 

be completed quicker than the statutory timetable. This allowed consultation with a 

number of special schools ready for her to move in September. 

 It was evident that the most important issue for Pupil A was to improve her emotional 

well-being. Therefore, the Virtual School arranged for her to attend Saddleworth 

Environmental Education an alternative provision that provides a range of different 

practical activities. Initially she was reluctant to engage but, relatively quickly, she 

began to enjoy the activities even asking to stay after the session ended.  

 She was identified as a visual learner and activities were designed to suit this learning 

style. She was involved in the decision making process and encouraged to make 
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choices in her learning. She has now become fully involved in the learning activities and 

has built up a portfolio of completed work. Her carers have seen clear improvements in 

her self-esteem and happiness since starting at Saddleworth.  

 Pupil B also attended Saddleworth. He was a sixteen year old unaccompanied asylum 

seeker with minimal English, little previous education and poor communication skills. 

The focus for him was on his listening, speaking, reading and writing. Due to his limited 

language it was difficult at first, but he quickly showed his enthusiasm and willingness to 

learn. He enjoyed the physical activities particularly when working with animals.  

 His language has now developed allowing him to develop socially outside of school. He 

is now accessing MAHDLO Youth Centre regularly and participating in sport and other 

social activities. He regularly meets up with another pupil from the school and has made 

other friends. The school also supported Pupil B in moving to new carers. 

 Saddleworth have been successful in helping Pupils A and B to develop socially and to 

make educational progress. At the time they began to attend they were completely 

disengaged with mainstream education and, in the case of Pupil A, the normal 

approach of providing additional funding for 1-to-1 staffing had had little impact.  

Case Study 2 Pupil C – Engagement and Behaviour Counselling 

 Pupil C was a Year 9 student who was refusing to comply with school rules, had 

received a number of fixed term exclusions and was likely to be permanently excluded 

in the near future. Although intelligent, she was not engaged in learning and was 

spending time in the Learning Support Unit where her progress was minimal.   

 It was clear from assessments of Pupil C that she struggled to manage her emotions 

and that this was heightened when she felt that she is being treated unfairly. She 

wanted to move school and, although this was unusual, following discussions with 

social care staff, foster carers and an adviser from the fostering agency, it was decided 

to agree to this.  

 In Spring 2017 Pupil C moved school. Initially there was a brief period of improvement 

and she particularly enjoyed a work experience programme working with younger 

pupils. However, the school began to report similar disruptive behavior as previously 

such as walking out of class and arguing with staff. This culminated in a five day 

exclusion and the risk again of a permanent exclusion. Her carer also gave notice at 

this point. 

 The new school had tried a range of behavior management techniques and had moved 

her to a higher set in English to provide greater challenge educationally. Staff were 

committed to working with the Virtual School to find a solution to the situation. A Healthy 

Young Minds assessment was agreed together with support from an external provider 

of social, emotional and behavior counselling called Gain Focus.  

 A behavior consultant from Gain Focus carried out an observation and met with staff 

and the student. The consultant set up a ‘'working agreement' between Pupil C and the 

school setting out expectations, rewards and consequences. The student herself was 

given responsibility for negotiating this agreement and a points based reward system 

was agreed. Since a concern raised by the school was Pupil C’s unpredictability, a 

behaviour communication process was set up to ensure that all feedback was collated 

and information regarding the success of different approaches was shared. 
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 The Virtual School agreed to provide funding for a Gain Focus specialist mentor to work 

with Pupil C on an agreed programme of support. For the first time she followed the 

school uniform guidelines without complaint, began to discuss how her behaviour was 

linked to her emotions and previous experiences as well as writing unsolicited letters of 

apology for her previous poor behaviour. With support she was able to talk honestly to 

her new foster carers. In the last two weeks of term working with the specialist mentor 

she met the expectations set in over 90% of lessons, exceeding these targets in over 

40%. 

 Pupil C appeared to be on course for a permanent exclusion despite a change of school 

and was locked into a spiral of disengagement and disruptive behaviour. However, the 

specialist support was able to halt this decline and put in place systems that 

encouraged her to be self-analytical and to start to make the most of her ability. 

Although it is early days still, the school is now more confident about her prospects. The 

engagement programme also cost less than putting additional staffing in place. 

Case Study 3 Pupils D and E – incentives and Revision Classes 

 Pupil D is a Year 11 pupil that had achieved higher than expected attainment 

throughout primary school and KS3. Her progress in Year 10 was disappointing and the 

school admitted that she had not received a good standard of education particularly in 

maths and English due to a turnover of teaching staff including supply teachers. She 

was now being predicted to achieve well below her previous target grades of 5s in 

mathematics and both English GCSEs. Her performance in other subjects were 

similarly below her target grades. 

 Initially the approach was to provide additional tutoring sessions and for the school to 

set up revision classes. However, the feedback from the carer was that she had lost 

confidence and was not engaging fully in these sessions. 

 The Virtual School Headteacher met with senior leaders at the school together with 

Pupil D and her carer. It was agreed that the Virtual School would provide her with an 

iPhone if she showed commitment to her exams by attending every revision class and 

completing work set for her in the Christmas holidays. A contract was drawn up for the 

student to sign and she received the phone once she had met these conditions.  

 Agreeing a contract allowed the school, her carer and the Virtual School staff to mentor 

the student and to get her to re-focus on the post 16 course she wanted to take after 

her GCSEs. This reminder of her “horizon of possibilities” was the real incentive for her 

to achieve rather than the phone. 

 In August 2017, Pupil D received her GCSE results. She had achieved a 4 in 

mathematics, a 5 in English literature and a 6 in English language. She achieved 6 

other GCSEs at a C grade or above including an A in Food Technology. 

 Pupil E was also in Year 11. Although not as high an achiever as Pupil D, he had been 

expected to achieve the previous national target of 5 GCSEs at a C level or better 

(including maths and English). He was identified as one of the students that was not 

making good progress and the school was worried that he was not attending revision 

classes. The carer felt that poor teaching had led to this lack of progress. 
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 Pupil E asked for an annual cinema pass in return for attending revision classes. A 

similar contract was agreed with the pupil allowing him to re-focus on why his exams 

were important and what he wanted to achieve in further education. 

 In August 2017, Pupil E achieved a 4 in mathematics and English language, a 5 in 

English literature and 3 other GCSEs at a C grade. 

 

3. Virtual School Strategy 2017 / 2018 

 As a result of the above analysis of performance and particularly the case studies, it is 

clear that there is already a great deal of effective support for our looked after pupils. 

However, there are lessons for our future support. 

i. Pupil Premium Funding – School Based 1-to-1 Interventions 

 Therefore, from September 2017 we are changing our PP+ Policy to provide a more 

holistic approach and to ensure that funding is linked more closely to the needs of each 

pupil. Currently we provide automatic funding to maintained schools and academies for 

every LAC pupil on roll on the first day of term unless they have an EHCP. It has been 

agreed to reduce this from £1,400 to £1,200 for the academic year 2017/2018.  

 Generally 1-to-1 learning interventions had more impact on progress than group 

activities, although booster or revision classes towards the end of the key stage were 

key to higher performance in tests and exams.  

 There was no obvious link between higher performance and external tutoring. Where 

pupils worked well in school they sometimes also engaged well with the tutor but very 

few felt that this was significant in their overall achievement levels. The quality of the 

teaching and school support was far more influential.  

 Schools will be encouraged to use this automatic funding to provide additional 1-to-1 

interventions and mentoring rather than group activities led by teaching assistants. This 

will be monitored through the new ePEP which will include advice for schools on the 

effectiveness of this approach. We will no longer provide tutors unless this is identified 

as the most effective approach or if the school is unable to provide additional 

interventions. 

ii. Contingency Funding For Higher Need Pupils 

 The reduction in automatic funding will be added to the Contingency Fund for pupils 

with more complex needs. More schools will be encouraged to bid for this funding using 

the additional request system already in place. This funding will mainly be used to 

provide specialist interventions, counselling, mentoring and special needs 

assessments. 

 This Contingency Fund will be used to provide alternative provision for pupils that are 

failing in mainstream education. We are aware from examples such as Pupils A and B 

above that this can be effective for some students. Schools will identify the alternative 

provision and commission the places directly using the funding available. 
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iii. Additional Resources 

 As well as the Contingency Fund, the Virtual School is commissioning additional 

resources that will be available to all our young people. These resources will include: 

Special Educational Needs – Clinical Psychologist and Educational Psychologist 

 Pupils with special educational needs achieved higher outcomes if their needs were 

diagnosed earlier. Therefore the Virtual School has commissioned a full time clinical 

psychologist and a 0.5FTE educational psychologist to join our team. Therefore, rather 

than providing additional funding to schools, we will be able to provide this expertise 

directly. This will also allow us to gauge the effectiveness of the support already being 

provided and to give advice on social, emotional and behavioural needs. 

Education Mentors – Positive Role Models and Engagement 

 Working with other students with good attitudes to learning was a positive factor in the 

achievement of our pupils. Therefore, we have commissioned a company called Yipiyap 

to provide fully trained education mentors for all Oldham secondary schools to work 

with our LAC pupils. These mentors are local students that have achieved high grades 

in their A levels and are taking a gap year before starting at University. These mentors 

therefore can act as role models and encourage our pupils to have higher expectations. 

Behaviour and Engagement Counsellors 

 The case study for Pupil C above involved using a behaviour consultant and a specialist 

mentor from a company called Gain Focus. The success of this case led us to 

commission Gain Focus to work with a targeted group of students presenting with poor 

attendance and social, emotional and behavioural issues from September 2017. 

Alternative Provision – Saddleworth  

 The Contingency Fund will be used to identify alternative provision for pupils that are 

failing in mainstream education. We have seen in two of the case studies above, that 

Saddleworth Environmental Education, is a highly effective alternative provision locally. 

Therefore, we have also commissioned Saddleworth to provide eight sessions a week 

for our pupils. This will hopefully ensure that a number of our pupils can be engaged 

with a more practical curriculum, achieve BTec qualifications and move on to higher 

education.  

Online support for all LAC pupils from Year 5 upwards 

 We have agreed to commission GCSEPod licences for all our students in Years 9, 10 

and 11 that attend schools not already using this resource. We have identified Nimbl 

software, provided by Pearson Publishing, as an effective online support for younger 

students and have purchased licences for all our looked after pupils in Years 5 to 8. 

iv. Central Resources  
Incentives 

 PP+ is not used to fund virtual school staffing. The only centrally funded resources will 

be the ePEP, the data collection service and the holiday clubs run by the Virtual School. 

Pupils cited the holiday classes run by the Life Chances Team as being important for 

keeping a positive attitude to learning. By achieving AQA and BTec qualifications, these 

pupils were more confident about attempting other qualifications. Pupils attending our 

alternative provision at Saddleworth Environmental Education have also achieved well.  
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 This year we have tried offering incentives for pupils to attend classes, show more 

positive attitudes and take part in revision classes. This seems to have worked well and 

is learning from good practice in alternative provision and engagement counselling 

Summary of Pupil Premium Funding 

Pupil Premium   

Funding 

Automatic 

Funding 

Contingency 

Fund 

Additional 

Resources 

Central 

Resources 

2016 / 2017 51% 13% 27% 9% 

2017 / 2018 44% 20% 27% 9% 
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v. Other Virtual School Advice and Support 

The Oldham ePEP 

 The Oldham ePEP is now fully implemented and this should provide more detailed 

performance information and more information of the factors behind this performance. 

However, more importantly we can add advice within the ePEP to encourage schools to 

provide the right types of support. The Virtual School will provide refresher training for 

all school and social care staff using the ePEP. 

Advice For Schools – Missing From Education 

 The Virtual School Headteacher, as chair of the Oldham LSCB Missing From Education 

Sub Group, has written guidance for all Oldham schools regarding pupils classed as 

Missing From Education [CME]. This includes all pupils not receiving 25 hours of 

education each week due to persistent absence, exclusion, alternative provision and 

part-time timetables. This guidance includes advice and examples of good practice for 

schools to follow. 

 We know that the percentage of looked after pupils falling into these categories is 

disproportionally high and therefore we will adapt this general advice for our students 

and send this CME Guidance For Looked After Pupils to all our schools.  

Advice For Social Care Staff – Placement Stability 

 We need to continue to reduce the number of placement and school changes for our 

LAC pupils. However, there is little evidence in our analysis of performance to suggest 

that changes are being made without good reason and a great deal of work is carried 

out by the Virtual School and social care staff to maintain placements where possible. 

Non Foster Placements 

 Further investigation is needed into the educational performance of Oldham looked 

after pupils that are placed in residential care. It is difficult to quantity the effect of being 

in these residential care because these students fall into a number of the other negative 

characteristics identified in our performance analysis above. Even so, their performance 

does seem to indicate that this factor is linked to low performance and we have 

identified other local authorities where this is less prevalent. We have also begun to 

discuss a separate educational strategy for residential pupils with the Oldham 

Residential Managers Group. 

 Around 13% of our LAC cohort are placed at home with a parent. This is in line with the 

North West average but is well above the situation nationally where less than 4% are in 

this category of care. Since the performance of this group of students has been flagged 

up as a potential concern in the performance analysis above, this will need further 

investigation. As with young people in residential homes, it must be taken into account 

that these students agains present a higher percentage of negative performance 

characteristics such as special needs, exclusions and poor attendance. 
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PEP COMPLIANCE AND QUALITY ASSURANCE    
JUNE 2017 

 

PEP Compliance 

 Sarah Reddy, Virtual School Team Manager completes a compliance exercise each 

month to see how many young people have a PEP that is less than six months old. A 

report showing all out of date PEPs is sent to social worker team managers.  

 

 The graph above shows the number of out of date PEPs since the start of the year. 

At the end of June, 84 LAC pupils had a PEP more than six months old which is 25% 

of the cohort. This is higher than all previous months other than April. 55 of these 

were more than a month overdue which is the worse position since the start of the 

year. 

 On investigation, most of these PEPs had been completed but had not been 

uploaded onto Frameworki. Sarah has asked managers to check that all PEPs are 

being entered as an episode onto the new Mosaic system now and the document 

itself uploaded. 

PEP Quality Assurance 

 This was the first quality assurance of the new Oldham ePEP. This included all the 

ePEPs that had been completed since the new system came online. This provided a 

sample of forty documents which is above the required 10% of all looked after pupils 

and is in line with the previous quality assurance exercises.  

 Social care staff have been unable to log on to the system until recently. However, 

the previous two quality assurance exercises had focused on the school responses 

(the quality of the educational targets, attainment history and the impact of pupil 

premium plus [PP+] spending so the same criteria could be used again as a direct 

comparison. 

 Welfare Call use a RAG rating system to quality assure PEPs. Green rated PEPs are 

at least good, Amber require improvement and Red are inadequate. Feedback is 

given on each ePEP to explain why the document has been rated. Any Red rated 

PEPs are seen as incomplete and so must be improved before they can be signed 

off. 

 Because all the ePEPs were included, it was not possible to ensure an even spread 

across year groups, educational ability etc. There were 24 secondary ePEPs and 16 

primary from a total of 21 different schools. The sample included a special school.  

 21 ePEPs had been completed by Oldham schools with the other 19 from out of 

borough schools. This is a comparatively high number of out of borough schools 
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52% 
33% 

14% 

(only 31% of LAC pupils attend schools outside Oldham). This may be because 

these schools were already using the ePEP system for pupils from other LAs. 

 One school had submitted 8 ePEPs and another 5 documents but it should be noted 

that both schools had documents that were judged as Green, Amber and Red so did 

not distort the overall figures to a large degree. 

PEP Quality Assurance June 2017 - Summary of Findings 

 Therefore, as the table above shows, overall 23 (58%) of the forty PEPs were judged 

to be good or better. 3 documents (8%) were judged inadequate with the remaining 

14 (35%) judged to require improvement.  

 Therefore the percentage of PEPs being judged as good or better, requiring 

improvement and inadequate has stayed broadly similar to the spring quality 

assurance exercise. However this is a clear improvement on twelve months ago and 

the autumn term of 2016 when the new PEP training was delivered by the Virtual 

School and Welfare Call (see graphs on the next page). 

 The documents completed by out of borough schools were overall a higher standard 

than those completed by Oldham schools. No out of borough schools had a 

document rated Red and 63% were good or better compared to 52% for in borough. 

This could be because these schools were already using the Welfare Call system 

and so were more confident. 

 

 

 

 

 

 

 

 The documents judged to be good or better (Green) generally contained more 

information than those judged to require improvement. They all contained 

appropriate and measureable targets as well as setting out clearly how PP+ funding 

had been used to impact on the student’s progress. Where a document was judged 

to require improvement (Amber), all the sections had been completed but there were 

significant gaps or the actions were not as strong as they could have been. The three 

documents judged to be inadequate (Red) did not have a completed action plan. 

PEP JUDGEMENTS RED AMBER GREEN 

PRIMARY PUPILS 0 (0%) 7 (44%) 9 (56%) 

SECONDARY PUPILS 3 (13%) 7 (29%) 14 (58%) 

ALL PUPILS 3 (8%) 14 (35%) 23 (58%) 

In Borough Out of Borough 

63% 

37% 
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 The ePEP system will continue to improve the quality of PEPs because it allows 

individual feedback to be given on each document and because additional guidance 

can be added to address issues. Therefore it was not expected that the new system 

would have had an impact yet. The results of this quality assurance can be viewed 

as the benchmark for future improvements in the quality of PEPs. 
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Advice for Schools to Improve the Quality of Future PEPs 

 Generally the young person’s contribution to the PEP was not as strong as it could have 

been. This could be a result of the social workers and carers not being able to access the 

system but will need to be a focus of future PEP training and advice. It needs to be clear 

that the young person has contributed to the PEP, understands the targets that have 

been set and knows what to do to achieve them (including support) 

 Advice was given to all the schools submitting PEP documents to improve the quality of 

the next document. This included the following key advice: 

 Actions should be personalised to the student rather than referring to group activities 

such as a nurture group, specialised learning centre or a forest school. They should 

also be appropriate to the age and prior attainment of the student. 

 The success criteria should be measurable and precise, not stating that the student 

should “improve their progress”, “achieve a target” or have “few” negative incidents. 

 The use of PP+ should be clear in terms of the number of sessions provided and 

who delivered them. In some PEPs the amount of funding used was precise but was 

well below the actual amount provided to the school. The impact on the student’s 

progress should be clearly linked to the funding. Even if progress in a subject is good 

this will depend on other factors than the individual support. 

 The actions should focus on key learning areas, too many were linked to 

remembering resources, handing in mobile phones or homework and visiting 

colleges rather than on producing a higher level of work. These may be important 

actions to help improvement but do not show improved outcomes. 

 Where a student does not receive any PP+ funding because they have an EHCP, 

detail should still be given as to how the SEN funding has been used. 

 Where the school had not reviewed the impact of previous actions, it is not clear 

whether the new actions are appropriate. 

 The best documents included a clear baseline of previous attainment as well as 

useful contextual information in the aspirations / interests section. These schools 

also showed good judgement as to what targets to choose, for example setting 

targets relating to exams or to preparing for a change of Key Stage. 
 

Developing the Oldham ePEP – Changes to be introduced in September 

 More advice will be included as to what is meant by a SMART target. 

 Advice will be given regarding PP+ funding stating that the action plan should include the 

exact support provided by the funding. It will also make it clear that this should include 

the use of SEN funding for students with an EHCP. 

 Generally we will include advice stating that the student’s views are vital to the document 

and should be as fully developed as possible. We have asked Welfare call to develop a 

young person’s PEP summary document to help encourage this. Also to ensure that all 

PEPs are signed off by the LAC pupil. 

 Schools currently make a judgement regarding attainment and progress in each subject 

and the Virtual School then attempt to judge if this amounts to above expected, 

expected, below expected or well below expected achievement. We will now ask schools 

to make this judgement for us. 
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COMPARISON OF THE LAST THREE QUALITY ASSURANCE EXERCISES 
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